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The Writing Center at Troy State University (Troy, 
Alabama), is described in this report. Currently in its seventh year 
of operation, the Center functions under the philosophy that any 
student can be successful given the appropriate method of instruction 
and sufficient time. It provides a multiplicity of services including 
one-to-one tutorials, small group instruction, developmental English 
laboratories, large group instruction, workshops, computer assisted 
instruction, computer controlled interactive video tape and video 
disk instruction, learning modules, test preparation programs, and a 
professional library. The Writing Across the Curriculum program is 
also based at the Writing Center. To date 22,000 visits to the Center 
have been recorded. Studies and outcome assessment procedures confirm 
that students who participate in nhe Center's programs do improve 
their writing skills, and that the staff is well trained and helpful. 
Appendices include: a brochure on the Writing Institute 1984; the 
Writing Center questionnaire; student surveys; an outcomes assessment 
form; related memos; Writing Across the Curriculum end-of-the-quarter 
faculty report forms and questionnaires; and writing/learning 
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AASCU/ERIC Model Programs Inventory Project 



The AASCU/ERIC Model Programs Inventory is a two-year project seeking 
to establish and test a model system for collecting and disseminating 
information on model programs at AASCU-member institutions — 375 of the 
pjblic four-year colleges and universities in the United States. 

The four objectives of the project are: 

0 To incease the information on model programs available to 
all institutions through the ERIC system 

0 To encourage the use of the ERIC system by AASCU 
institutions 

0 To improve AASCU's ability to know about, and share 
information on, activities at member institutions, and 

0 To test a model for collaboration with ERIC th?. other national 
organizations might adopt. 



The AASCU/ERIC Model Programs Inventory Project is funded with a grant 
from the Fund for the Improvement of Postsecondary Education to the 
American Association of State Colleges and Universities, in collaboration 
with the ERIC Clearinghouse on Higher Education at The Georgi 
Washington University. 
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Abstract : Quality and diversity are hallmarks of the Troy State 
University Writing Center, which is currently in its seventh year of 
operation. Functioning under the philosophy that any student — regardless 
of his present level of achievement — can be successful, given the 
appropriate method of instruction and sufficient time, the Center 
provides a multiplicity of services, including one-to-one tutorials/ 
small-group instruction/ developmental English laboi .-^^tories, large-group 
instruction, workshops, computer-ass iste 3 instruction/ 

computer-controlled interactive video tape and videodisc instruction, 
learning module^S/ test preparation programs, and a professional library. 
In addition/ the writing-across-the-curriculuro program and its attendant 
workshops for students and training programs for faculty are based at the 
Writing Center. Statistical data and evaluations from students/ project 
staff, faculty, and outside evaulators confirm that the Center is 
effective in helping students to improve their writing skills. Serving/ 
training, testing and evaluating — these terms accurately indent if y the 
Center's many purposes. Indeed, the Writing Center is one means through 
which Troy State University is accomplishing its mission to develop 
students who can read, write and speak effectively. 

Introduction : This document presents a narrative of the history of the 
project, including the rationale for requesting federal support and the 
projects proposed to meet the needs. A description of the Troy State 
University Writing Center follows/ beginning with the organization of the 
staff and their respective duties. The majority of this section, 
however, focuses on the programs and services offered and the 
instructional materials and equipment in use. The results of various 
studies are also noted, along with the comments of various outside 
evaluators. Finally, a few thoughts are presented about the future of 
the Center and some suggestions given to those who are contemplating 
creating or expanding a writing center. 

For those who are interested in some of the literature on this 
topic, a selected bibliography is included in the appendix. 

Backgroiand : Currently in its seventh year of operation, the Writing 
Center was established in 1982 with in-house funding and some support 
from a federal Supporting Developing Institution program (SDIP) grant, 
1981-1983. Two subsequent Title III grants, 1983-1986 and 1986-1989, 
have supported expansion of tne programs and services offered by the 
Writing Center. 

The rationale for initially requesting federal support was that Troy 
State University students had, over the past decade/ experienced a rather 
sharp decline in language usage and language comprehension. Forty-one 
percent (41%) of the entering freshman class in 1979-1980 had scored 
lower than sixteen (16) on the verbal section of the American College 



Testing Program (ACT), and the mean ACT score for all entering freshmen 
in this class v^s 16.5. T'^enty-eight percent (28%) of these students 
felt that their verbal skills were deficient; thirty-six (36%) expressed 
a need for remedial or tutorial assistance. In addition, during the fall 
quarter of 1980/ only forty-nine (49) students had enrolled in Basic 
English Skills 100, a course specifically designed for students who 
experienced difficulty in grammar c\nd composition and who had verbal ACT 
scores of 15 (SAT of 375) or lower. Of the students who had enrolled in 
this non-credit remedial course, an alarming 42.9% failed. The required 
composition credit course is English 101; during the fall quarter of 
1980, 16.9% of the enrolled students failed. 

These statistics revealed an obvious but serious need for the 
University to improve the English language skills of its students. 
Although the University had taken steps to deal with the problem of 
English language deficiency by implementing the Basic English Skills 
course and by offering tutorial assistance within the English Department 
(students tutoring other students), much more had to be done to assist 
the marginal students, particularly minority students and students from 
lower socio-economic strata. Consequently, it was proposed that an 
English Language Laboratory be established and staffed by professionals 
who would be able to work individually with the marginal students to 
remove deficiencies and improve basic skills. It was proposed that the 
English Language Laboratory would serve not only the Department of 
English but also all other departments, schools, and colleges within the 
overall structure of the University. 

A subsequent Title III grant supported the development, testing, and 
evaluation of instructional materials, in particular auto-instructional 
nodules, computer programs, and computer-controlled video tape programs. 
Under this grant, the staff at the Writing Center also developed, 
installed, and tested a placement testing program for plt^cement of 
students into developmental English. 

The current Title III grant supports the development of a 
well-defined coordinated developmental education program. As an integral 
part of the program for developmental English, the Writing Center 
developed, implemented, and is currently analyzing and testing lab 
sessions that supplement the course content of the developmental English 
courses, English 090 and English 091. In addition, standardized tests 
have been developed, implemented, and evaluated for English 090, Basic 
Writing Skills I. Included in this grant are provisions to create 
additional computer-based instructional materials, to establish a 
writing-across-the-curriculum program, based at the Writing Center, and 
to develop a professional library that focuses on topics germane to the 
activities of the Writing Center. 

Description : The Troy State University Writing Center, which opened in 
March 1982, is the result of extensive research and planning; the quality 
of its programs is the result of testing and analysis. 



Knowing the needs of th'=; students did not automatically present ways 
to satisfy those needs. The staff visited other centers, read the 
available literature, and attended many conferences and professional 
meetings. These experiences helped the staff to formulate answers to the 
following questions: What would be the Center's philosophy and purpose? 
Whom would the Center serve? Who would man the Center? How would the 
programs be evaluated? How would the quality of the programs be 
maintained? After much thought, the answers to these questions were 
formulated and are presented in the following. 

The Troy State University Writing Center has as its main objective 
to provide assistance to the student who needs help in removing 
deficiencies in his writing, improving his English skills, and overcoming 
affective barriers that limit his potential for success. It is the 
philosophy of the Writing Center that any student — regardless of his 
present level of achievement — can be successful, given the appropriate 
method of instruction and sufficient time. 

Heading Writing Center activities is the director who supervises the 
activities of the Writing Center instructor /coordinator and the 
coordinator of vriting-across-the-curriculum. Among the duties of the 
Writing Center instructor are training and supervising the peer tutors, 
developing support material for developmental English, preparing workshop 
materials for the writing-across-the-curriculum program, maintaining the 
tutorial services of the Center, prepar-ing reports as necessary, and 
carrying out any other duties which might be necessary for the successful 
implementation of the English component of the developmental education 
program. The primary duties of the writing-across-the-curriculuin 
coordinator include — but are not limited to — the following: planning WAC 
program activities, coordinating WAC workshops and follow-up sessions, 
and acting as resource person for faculty participating in WAC programs. 

The Writing Center offers a multiplicity of programs. Services 
provided by the Center include the tutorial programs for English, English 
as a secopd language, English language proficiency testing, developmental 
laboratories, vocabulary improvement, and speech improvement. The Center 
also offers workshops on several topics, supplies faculty with 
instructional materials, administers the placement testing in English, 
and provides reacers for the outcomes assessment procedure. Moreover, 
the Center hcuses a professional library and is the base for the 
writing-across-the-curriculum program. Considering the needs of students 
as individual learners, the Center offers a variety of instructional 
modes and mater i£:.ls. Because the Center's primary function ie to offer 
tutorial assistance, one of its most important activities is the tutor 
training program. 

Tutor Training Progam : Peer tutors are an integral part of the Center 
and crucial to its success; therefore, tutors are carefully selected and 
extensively trained. Applicants must have at least a 3.0 cumulative 
grade point average, must have completed freshman composition courses 
with a "B" or better, must successfully complete a diagnostic test and 
writing sample, and must bo committed to the goals and objectives of the 
Writing Center. All new tutors are required to complete a minimum of two 
weeks of training before they are allowed to work with students. The 



tutor training program involves four basic steps: 1) studying the tutor 
training manual/ 2) interacting with a computer video training program, 
3) reviewing instructional materials, and 4) attending staff meetings. 
The tutor training manual contains an explanation of the Center's 
philosophy and purpose, a description of tutorial programs, outline of 
Writing Center procedures, lists of instructional materials available, 
and helpful handouts. Used in conjunction with the training manual, the 
interactive canputer video programs require that a tutor closely observe 
several different scenes and respond to specific questions regarding 
procedure. Although tutors complete sixteen to twenty hours of training 
initially, tutor training is ongoing. Throughout the quarter tutors meet 
(individually and in small groups) with the Writing Center coordinator to 
discuss problems, report progress, and seek advice; attend weekly staff 
meetings; continue to review instructional materials; keep journals; and 
canplete special projects as assigned. The Writing Center instructor ana 
director have designed a tutor training course which focuses on tutorial 
and instructional strategies, 

SERVICES 

English Tutorial Prograin : The English Tutorial Program provides 
assistance to any TSU student who is having problems with written 
expression. In addition, the Center provides assistance tc students who 
need help in preparing for English components of standa:.dj zed tests. 
Students may walk in on their own or be referred by an instructor. The 
Center makes available to the student a variety of methods of instruction 
including the following: one-to-one tutorials, small-group instruction/ 
workshops, learning modules, audio visual, computer-assisted instruction, 
and computer-controlled interactive video tape and videodisc instruction, 

Bnqlish as a Second Language : Although foreign student;: enrolled in 
English courses are helped under the English Tutorial Program, the Center 
also provides assistance to ESL students based on their individual needs. 
In addition to providing one-to-one conversational English sessions, the 
Center has a number of programs designed to address some of those 
language problems most often encountered by the foreign student, namely 
grammar, word usage, and fluency, 

Develc^mental Labs : All students in developmental English courses, 
English 090 and English 091, must attend two one-hour lao sessions per 
week at the Writing Center, The purpose of the labs is to supplement 
classroom work. Tutors, usin^ workshop techniques, work with these 
students in small groups. When additional work is required, students 
work through learning modules, computer programs, and other appropriate 
instructional materials. Students in the 090 labs work on sentence 
structure; English 091 students work on paragraph development. Students' 
progress is monitored and reports are periodically sent to classroom 
instructors. At the end of each quarter, students in t-'c developm^-ntal 
English courses complete questionnaires evaluating the effectiveness of 
the lab sessions. Lab programs are adjusr-ed quarterly, 

English Language E^roficiency Tfest Preparacicm : Many students who are 
preparing to take the English Language Proficiency Test for entry into 
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the Schcx)l of Education seek assistance at the Writing Center. A student 
working through the E'.PT Program follows sequent lal steps which lead to 
his mastery of four basic objectives: 1) a review of grammar and usage, 
2) practice in formulating and organizing an effective essay, 3) 
introduction to college-le 1 vocabulary, and 4) suggestions on how to 
test veil under pressure. 

^)eech Improveinent ; Available for students experiencing difficulties 
with spoK£u English is the Center's speech improvement program. 
Basically, this activity requires that students listen to a model tape of 
an articulation drill developed by a speech instructor at the University 
then record and critique their own reading of the drill. The goals of 
the program are twofold: that students will become more aware of correct 
pronunciation and that students will improve their own speech practices. 

Testing : Writing Center staff are responsible for administering the 
English Placement Test and work cooperatively with the English Department 
in the placement of students in English 090, 091, and 101. As members of 
the Develofxnental English Committee, Writing Center instructors also 
serve as readers for the final examination in English 091. On file at 
the Center are unit tests and final examinations tor both developmental 
English courses. 

Workshops : The Center regularly offers workshops on a variety of topics, 
ranging from improving spelling to writing research papers. Some of the 
workshops are generated by the Writing Center; others, by TSU faculty. 
Some workshops that are available at the Center include instructions on 
how to write book reviews, critiques, position papers, grant or job 
proposals, annotated bibliographies, proposals, progress reports, 
abstracts, synthesis, memoranda, and various documentation systems. 
Periodically, the Center makes available to faculty and staff workshops 
on editing, preparing manuscripts for publication, and writing letters of 
recommendat ion 

Professional Library : The Center's professional library has over 150 
reference books and many journal articles on writing theory, 
developmental education, tutor training, and 

writing-across-the-curriculum. The library is available to TSU faculty, 
administrators, staff, and l:^tors. Many of the books in the Center's 
library are listed on major current bibliographies relating to writing 
theory and developmental education. 

INSTRUCTIONAL MATERIALS AND BQUIPMQir 

Learning Modules : Designed by Writing Center personnel, thirty-five 
learning modules covering sentence structure, sentence errors, parts of 
speech, punctuation, and paragraph develc ant are catalogued in the 
Center. Most students are able to work through the module inc^apendently; 
however, some students require assistance from tutors. These modules 
make it possible for the Center to serve large numbers of students with a 
limited number of tutors. 

Audio-Visual Programs : Audio-visual instruction is another mode of 
instruction available to students. Center instructors have found the 
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programs to be quite helpful in reinforcing clasGroom instruction, 
introducing students to new material/ reviewing for self-enrichment, 
working with ESL students, and conducting workshops. 

Computer-Assisced Instruction ; The newest, nost popular and innovative 
method of instruction utilized in the Cen+'-er is computer-assisted 
instr iction. The Center has purchased a variety of computer software 
prograns; however, those developed by the Center for students at Troy 
State are more effective in helping students to improve their basic 
writing skills because these programs address the particular problems of 
students at the University. To date, more than twenty computer programs 
.lave been created, some of which are computer-contcolled interactive 
video programs. The grairinar programs with audio (for VCR or VHS) are 
particularly useful for reading-impaired, blind, and ESL students. 

Han(lxx>k3/ Workbcx^kS/ and Toxtbooks : A variety of handouts on grammar, 
usage, and composition skills are on file at the Center. Some students 
who do not have the time to stay for a tutoring session will often take 
worksheets home to complete and return the next day to have them checked. 
The Writing Center has, in addition to textbooks for each composition 
course offered by the English Department, a number of handbooks, style 
manuals, programmed texts, and workbooks to supplement classroom 
instruction. 

Writing Across The Ciarriculuni : The Writing Center offers su^jport to 
faculty participating in the writing-across-the-curriculum program by 
helping faculty to create effective writing assigiiments, by working with 
students individually, and by offering to students workshops on various 
kinds of writing assignments required in the courses. 

FUNDING 

Initial funding for the activities was provided by Title III, Part A 
of the Higher Education Act of 1965 as amended. Continuation and 
enhancement funding was provided by the Center for Developmental 
Education, a State-funded program. 

CURRENT STATUS 

The Writing Center has continued all the activities implemented 
under the Title III grants. Now, in the last months of the current 
grant, the Writing Center is testing and analyzing its part in the 
developmental education program. The laboratory sessions and the 
coordinated testing program seem to be producing good results, but the 
study is not complete. 

To date, thirty-seven faculty members have received training in the 
writing-across-the-curriculum program, and all at.e incorporating in their 
courses writing assignments that facilitate learning. The writing-across- 



-the-curricuium program has 0I3 cited positive reactions from students and 
faculty. This summer approximately twenty more faculty will begin their 
training in a three-day workshop that is followed up by monthly meetings. 

The last segment of the grant, developing a professional library, 
has proven to be beneficial to faculty and tutors. The final figures 
should indicate a good rate of usage. 

IMPACT OF THE WRITING CQITER 

That the Writing Center has made a positive impact on the carrous 
after seven years of operation is evident in the research data on the 
Center's effectiveness (cited later in this entry) and in the student 
usage statistics. To data, over 22,000 visits to the Center have been 
recorded. The Writing Center is indeed helping the University to 
accomplish its mission to develop students who can read, write, and speak 
effectively. 

RESULTS 

The effectiveness of the Writing Center has been regularly appraised 
by outside evaluators, faculty, staff and students. The appended surveys 
are a few of the instruments used each quarter to measure the quality of 
the programs, the performance of the staff, the appropriateness of the 
instructional materials, the quality of the equipment, and the 
suitability of the quarters. The results of these studies and other 
outcome-assessment procedures confirm, among other things, that students 
who participate in Writing Center programs do improve thpir writing 
skills and that the staff is well trained and helpful. Moreover, the 
surveys of faculty and students participating in the 
writing-across-the-curr .culum program indicate that the Center is a 
valuable support service to both groups. 

From the numerous sL^ic'.ies done of various Writing Center progrms, a 
few hav^e been selected that represent a variety of activities and that 
span the time period from the establishment of the Center to the present. 

Dr. Marilyn Beck, former Dean of Academic Affairs, Lurleen B. 
Wallace State Junior College, served as outside evaiuator from 19S2-1987. 
During hen tenure as evaiuator. Dr. Beck consistently submitted 
commendable reports on the Center's activities. Her external evaluation 
for 1981-1982, for example, included the following assessment: "It is 
clear that the Writing Center has been successful and is perceived as a 
strategic component of the English program at TSU both now and in the 
future." In the final external evaluation for 1985-1986, Dr. Beck, cis 
primary evaiuator, assisted by Dr. Louis Bender, Professor and Director 
of the Center for Higher Education at Florida State University, wroce: 
"The Writing Center has been an extremely successful activity. The major 
accomplishments included the development of multiple learning progr£..T)s 
for students with different learning styles, the development of a 
tutoring program as well as a tutor training program, and the realism of 
wht^t can be accomplished by a Writing Center. The University is 
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committed to continuing this activity." The Lnd-oi-Year External 
Evaluation Report of September 28, 1988, written by Dr. Louis Bender, 
^valuator, referred to both the Center's peer tutoring program and 
developmental education program as "exemplary." 

With the implementation of a developmental English writing 
program — English 090 and English 091 — labs at the Writing Center became 
an integral part of the courses. Each quarter beginning Spring 1987, 
stuJ^f=*nts in the developmental English courses have completed surveys 
which included questions concerning the effectiveness of the 
developmental laboratories. Of the 181 English 090 students who have 
participated in the survey to date, eighty-nine percent (89%) said that 
the laboratory sessions at the Writing Center were helpful. Of the 301 
English 091 students who have participated in the survey to date, eighty 
percent (80%) rated the laboratory sessions equally high. Considering 
that these students being studied are developmental students who, in 
general, have a negative attitude toward writing, these ratings are 
exceptionally good. The success of any developmental program can best be 
measured by the number of its students who are successful in the 
subsequent college-level courst. Of the students who have completed the 
developmental English program at Troy State, ninety-seven percent (97%) 
passed English 101, Compos t ion I. 

It is evident that the Writing Center uses a number of tools to 
evaluate the effectiveness of its programs. It is also evident that the 
programs have been very successful. There is a connection between these 
two statements. Outcomes assessment which demands that objectives be 
defined and that the success of the program be measured by how well those 
objectives are met, remains the most important element in every program. 

CONCLUSIONS AND RECOMMENDATIONS 

Although surveys, studies, and opinionnaires substantiate that the 
programs offered by the Writing Center have been beneficial to the 
student body in general, these do not record tha various ways through 
which the Writing Center has helped individual students. There are, for 
example, the numerous students who have prepared for competency and 
graduate examinations, graduate students who have refined their writing 
sk\lls/ foreign students who have improved their English language skills 
as well as learned about a culture different from their own, and those 
students who have gained a better understanding of writing as a result of 
the one-to-one attention given to them. 

While the Writing Center is now a vital part of the University, it 
is obvious that the role of the Writing Center will continue tc expand. 
With the advent of the writing-across-the-curriculum program, the Writing 
Center finds itselt becaning more involved In courses in all disciplines. 
In addition, the needs of the community offer the Center another 
opportunity to serve the people of Alabama. Serving, training, testing, 
and evaluating have been and will continue to be major functions of the 
Writing Center. 

An institution of higher learning that is considering implementing a 
similar program would do well to assess the needs of their students, the 
caranitment of the administration u ]d faculty, as well as the availability 



of resources both physical and financial. If such an analysis indicates 
that these elements are in place, then those responsible for implementing 
the program need to read pertinent publications, to attend appropriate 
conferences, and to visit Centsrs such as the one at Troy Sate 
University, where they need to pay particular attention to what is being 
accomplished and how it is being done. Finally, the ideas garnered from 
sucn research need to be adjusted to fit the particular needs of the 
institution. Copying the program of another does not seem to work. Once 
thL program is in place, one must periodically study the needs of the 
students and, when necessary, adjust the Programs or create nevv ones to 
meet those needs. Most important is the incorporation into all programs 
a method of outcomes assessment, for such a procedure, done regularly, 
ensures that the programs are meeting their goals and that the quality 
built into the program is maintained. 
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wni.ng how lo monoge groding of popefs. 
Olid how to estoblish Advonced Ptocemen« 
ptiHjfQtm. ih^n you oto invited :o opply lo o- 
tend Q Writing Institute oi Troy Siote Unlverslr/ 
on Thu'Sdoy. June 26 ond Fddoy. June 29. 

Ounng this 1 *A do/ institute, the foUowlr^g 
topics will be presented 

MANAGING LARGE QUANTITIES OF PAPER 
GfVADiNG — This workshop session wHI include 
recent theories, demonstroiions. discussions, 
proctices. ond hondouts obout poper groding. 

ADVANCED PUCEMENT PROGRAMS IN ENGLISH 
AT THE HIGH SCHOOL LEVEL — Included in this 
worhshop will be informonon on how to get 
sicfted oreos of emphosjs problems ond solu- 
tions, ond evoluotion in odvonced plocement 
pfogroms 

TEACHING >VRITING AT THE HIGH SCHOOL 
LEVEL — This topic will be presented in o 
fofum Moderoiors will b?? foculry members 
from the University's English Deportment. 

AUDIO-VISUAL EQUIPMENT AND PROGRAMS 
FOR TEACHING WRITING — In The Writing 
Center, teachers will enjoy honds on ex- 
perr ices with equipment ond oudio-visuol 
pfOgroms for teoching writir.g skills 



KXCELLa^CE IN EDUCATI'T^- 
means for ceachers. 



-What It 




Poriiciponrs will be .housed in Dili Holl Ap>Qrt- 
ments. ond workshop sessions will toke ptace 
tn Smith Holt. Adorns Center. or>d the Writing 
Coniff A b04tr|i f^t tki¥\f^i is ()kMV»ocl (of Adnin^ 
Center. A regisiroiion fee of S 1 0 (ten dollors) 
will cover oil expenses meoJs. kxlgmg, 
fnotenols ond one CEU (Continuir>g Educottoo 
Unit) of aedit. 




The feotured consultont for this institute « Mis. 
Carolyn Holderron Mrs. Holdemon is current- 
ly o leocher of English oi Woodword Acodemy 
in College Pork. Georgio She is o veieron 
clo^5'oom English teocher whose honors In- 
clude recipient of the Excellence in Teoching 
Aword by the Georgio Assoaoiion of Indepen- 
dent 'Schools. Outsionding Service Gtoiion 
Aword. listing in Outsionding Young Women 
of Americo. ond recipient of o Nooorxjl 
Teoching Fellowship. Sho hos conduaed 
numerous workshops for the Georgio Assooo- 
tion of Independent Schools, supervised 
student5 o Orittsh culture seminor in LofKlon. 
ond ,s certified os o supervisor in the 'jeorgio 
Teocher Assessment Pfogrom 

.hers ossisiiiig in the workshop sessions in- 
j('e )f. Gertrude Schroeder. Ms. Eleooor Lee. 
'^ Mrs. Mory Hilyer of Troy Stoie UnrvefSiry 

This institute is limited to the first 1 5 opplrconts 
so pleose opply promptly 
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THE WRITING CENTER 
QUESTIONNAIRE 



Please fill in the blank or circle the appropriate response(s) to 
the following 10 statements. Items 11 and 12 require your written 
response. Return the completed questionnaire in the attached envelope. 

1. I visited the Writing Center approximately times. 

2. I was (referrc-, a walk-in) to the Writing Center. 

3. I was assisted by (a tutor, an instructor). 

4. I would rate the service I received in the Writing Center as: 
Excel 1 ent Good Average Fai r Poor 

5. I would rate the attitude of the helper who assisted me as: 
Excel lent, i Good Average Fair Poor 

6. I would rate the facilities--rooms, furniture, decor, etc. --as: 
Excel lent Good Average Fai r Poor 

7. I would rate the materials and equipment available as: 
Excellent Good Average Fair Poor 

8. I could best utilize the services of the Writing Center 
during the hours of: 

8:00 to 12:00 12:00 to 4:00 4:00 to 8:00 

9. I could best utilize the services of the Writing Center on: 
Monday. . .Tuesday. . .Wednesday. . .Thur^ :ay. . .Friday. . .Saturday. . .Sunday 

10. The areas of writing in which I need help are: 

Grammar Sentence Errors Sentence Structure Punctuation 

Mechanics Diction & Style Composition Process. . .Generating ideas 

11. The things I would change in regard to the Writing Center are: 



12. My areas of need in writing include: 



13. Comments about the Writing Center: 
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DATE: 

STUDENT SURVEY OF ENGLISH 090 
iThird Revision 2/22/8B) 



NOTE: The purpose o-f this instrument is to survev the students' 
evaluations ot the course. DO NOT EVALUATE THE INSTRUCTOR 



Circle 1 tor verw good: 2 -for average: 3 -for poor, 
Always teel tree to add vour own comments. 



I. TEXT 

1 2 3 ^A) How nelp-ful were the instructions, ei(amples, and exercises 
in the eiiper imental te);tboo^ used in this course"^ 



Comment adout the textbook : 



II. LABORATORY SESSIONS 

1 2 3 (A) How helptul were the laboratory sessions at the Writing Center"* 
1 2 3 (B) How helptul were the tutors"' 

1 2 3 ^C) How well did the lab sessions supplement what you were learning 
in the cl assroom'^ 

iD) What was most helptul to you in the lab sessions"^ 



(E; What was least helptul to vou in the lab sessions' 



Ij 



(F) How could the lab sessions be improv'ed" 

iG) Is there somethinq ^equipment, program, service, hours) that vou would 
li^e added at the Writing Center"" Please be specific. 

kH) how does the wor^ done m the labs connect with the wor^ done in the 
cl assroom"" 



III - COURSE CONTENT iPlease comment on each ot the to! lowing J 
(A; What was most helpful to vou in the course"* 



what was least helpful to you in the course"' 



(C; How could the course be improv'ea 



{U) Is there something that you would lite added to the course"^ 



Ij 



\E)* How adequately did the tests cover the materia) taught in the 
course"' 

Circle i tor very good; 2 tor average; 3 tor poor. 
{f} What was vour major problem with the tests"^' 



vG) For English 090, the course oDjective^ aro the tol lowing: 

1; To give the student an und^^rstanding ot basic sentence structure 

2) To develop the student s ability to recognize and understand the 
•function o-f sentence elements 

3) To develop the student's ability to write clear, et-fective sentences 

In terms ot these objectives, what is vour overall evaluation ot 
the course"^ 

Circle 1 tor verv good; 2 tor average; 3 -for poor. 



(H) res No Did vou put -forth vour best et-fort in this course"* H the 
answer is "No," please give the reason. 



^I) Additional comments: 



Tnan^ you tor participating in this survey. 



3 



ERIC 



Date: 

STUDENT SURVEY OF ENGLISH 091 
uhird Revision 2/22/06) 



NOTE: The purpose ot this instrument is to survev the students' 

evaluations of the course. DO NOT EVALUATE THE INSTRUCTOR. 



Circle 1 -for verv good: 2 izjr average: 3 tor poor. 
Always tGel tree to add your own comments. 



I . TEXT 

12 3 (A) How nelptul were tne instructions and e;(amples in the 
Structuring Paragraphs textbook"' 

Comment about the textbook : 



II. LABORATORY SESSIONS 

12 3 (A) How helptui were the laboratory sessions at the Writing Center^ 
12 3 ^B) How help-ful were thr tutors"" 

12 3 ^C) How well did the lab sessions supplement what you were learning 
m the cl assroom"" 

';D) What was most helptui to you in the lab sessions" 



(E) What was least helptui to vou in the lab session? 



{f) How could the lab sessions be improved"^ 



III. COURSE CONTENT (Please comment on each o-f the -followinq:; 
^A) What was most helpful to you in the course"' 



(B) What was least helptul to vou in the course"" 



(C) How could the course oe imoroved 



(D) Is there something that vou would 1 i^ e added to the course"^ 



kE) Is there something that you would lite deleted from the course 



(F; Have vou found it helotul to hav^s the articles and date sheet = 
tes . No 



iG) Wh/ 



99 



(H) Do vou oreier writing all vour qraded paragraphs on the comDuter 
.or writing them in class" 



CotTiDuter 



In c I ass 



For English 091, the course objectives are the following: 

1^ To dfe/elop the student's abilitv to write effective sentences in a 
variety of structures 

2) To develop the student s ability to recognize and -formulate eftecti/e 
topic sentences, support sentences, and concluding sentences 

3) To develop the student's ability to outline and write effective 
paragraphs . 

In terms of these objectives, what is your overall evaluation oi the 
course"^ 

Circle 1 for "ery good; 2 -for average; 3 -for poor 



(J) Additional comments: 



Than^ you for participating in this survey. 
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ATTACHMENT B 



OUTCOMES-ASSESSMENT FORM 
GRADERS' CHECKLIST FOR ENGLISH 091 

DATE: STUDENT'S NAME: 



PASSED ENGLISH 091 PLACED IN ENGLISH 101: 

YES YES NO 

English 091 Instructor I Second Reader 

Name I Name 



Folder suppl led 



Problem: 

Minor Major 



JURY: 



Vote: 



1) Does not address ihe task set by the assignment. 

2) Does not adequately develop and organize. 

3) Does not Illustrate and develop some of the key ideas. 

4) Does not display some awareness of the audience and the 
kind of writing suitable for that audience. 

5) Does have a consistent pattern of errors in mechanics, 
usage, sentence structure, or diction. 



If vote IS NO, then circle problem areaCs) based on work in folder and final 
examinat ion . 

1 2 3 4 5 



Coordinator's Name 



student Survey of Writing Center Tutors 
and Developmental Labs 



Course : 

Lab Time:_ 

Date : 

Tutor I 

Direct -ions: Check the answer of your choice. 

1. Is the tutor prepared for ths sessions? Yes No 

2. Does the tutor explain the material clearW Yes No 

3. Does the tutor restrict her discussion to the lesson? Yes No. 

4. Is the tutor courteous? Yes No 

5. Are the exercises in The Least You Should Know 

About Engl ish helpful? Yes i^jq 

6. Are the sentence combining exercises helpful*? Yes No 



What suggestions do you have to make the lab sessions more helpful to you? 



THANK YOU FOR PARTICIPATING IN THIS SURVEY. 




THE TROY STATE UNIVERSITY SYSTEM 
Trov, Jabama 36082 • Phone (205) 566-3000 

MEMQBAMDUM 

To Al 1 Concerned >*v/ . 

From: Joan Word, Coordinator, Writing Across the Curriculum T" 
Re: End-of-the-Quarter Faculty Report on Wrltlng-Convonent Course 
Date? November 9, 1988 

To make your reporting easier, the attached form has been designed to guide 
your evaluation of the writing conponent. I would ilke to elaborate on seme 
particular aspects of the report: 

Item 1 allows you to reflect on the effects of the writing component 

within the context of your course content and goals. Feel free to 
report any success, failure, advantage, or disadvantage that you 
discovered by adding the writing ccwponent. 

Item 2 allows you to reflect on student growth In writing. A good 

starting point mis^t be to review the list of problems with student 
writing that Carol wrote on the overhead projector as we sugc^ated 
them. I have attached that Mat (typed from the transparen^V), so 
It Is handy if you should want to review it. 

Item 6 provides extra space for any connents you want to make about the 
WAC experience that don't belong in Items 1 and 2. 

Please include wur writing assignment evaluation formCs) with sample student 
paper to make your report complete. 

Because I must prepare my Title III report before the end of the quarter, I 
would like to have your report by Monday, November 21. Be assured that all 
the information wi 1 1 be considered confidential; no one outside the WAC 
project actalnlstrators will set your report without yc r permission. If you 
have any questions, please call me. 

Enclosure: WAC Faculty Report on Writing-Component Course 
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Troy State University 
Mam Campus 



Troy State University 
in Montgomery 



Troy State University 
at Dothan 



Troy State Univer>ity 
in Europe 



Writing Across the Curriculum 
End-O'f-the-Quarter Faculty Report on Writing Component Course 



Instructor 



Department 



Course Number and Title. 



Credit Hours 



Quarter 



Enrol 1 m«nt 



H space ^or any response is insufficient, please attach an additional page. 
1. Summary o-f the w-c course experience. 



2. Comments on student growth in writing and learning. 



3. Suggested topics for winter quarter's follow-up sessions. 



5. How can we be of he«p? 



6. Additional comments. 



ERIC 




Writing Across the Curriculum 
Instructor's Evaluation of Writing Assignment 
Implemented in Writing-Component Course 



Instructor Department 

Course Number and Title 



Credit Hours Quarter Enrollment 



Please attach a copy of your assignment and a copy of a sample student paper. 
If the space provided for any of your responses is too small, please attach an 
additional page. 

Writing assignment: 

Course objective (s) assignment was designed to meet: 



Value of the activity to the course: 



Please describe any problems you had implementing the assignment. 



Are there aspects of the assignment you plan to revise if vou use it again'^ 



If your w-c course is the same course next quar*9r, do you plan to use this 
assignment again? 

If your w-c course is a different course next quarter, do you plan to adapt 
this assignment for the course'^ 




TROY STATE UNIVERSITY SYSTEM 



FOUNDED 1887 



TROY. ALABAMA 36082 

Phone (205)566-3000 



Winter Quarter 1988 



MEMORANDUM 



From: 



To: 



Students Enrolled m Writing-Component Courses 



Dr. Gertrude Schroeder, Director, Writing Across the Curricului 
Joan Word, Coordinator, Writing Auross the Curriculum 




g1) 



Re: WAC End-of-the-Quarter Student Questionnaire ^ 

Have you heard that poor v .ting skills may be hazardous to your career? Poor 
thinl<ing skills can be, too. The goal of the Writ ing-Across-the-Curricul um 
Program is to integrate writ ing-to-1 earn activities with course content so 
that students will be better prepared for their chosen field. 

Instructors representing each of the University's schools attended the WAC 
Interdisciplinary Faculty Workshop during the break between fall and winter 
quarters. Your instructor, who was one of the participants, has implemented 
writmg-to-l earn ideas presented in the workshop in this course. 

The purpose of the attached questionnaire is to give feedback to your 
instructor, the WAC Program, and the federal funding agency. In short, we all 
want to know what kinds of activities nelped you to learn and to write better. 
Please try to be as objective as possible when you respond to each item. The 
more objective you are, the more useful your responses will be to your 
instructor m planning future writ mg-to-l earn activities and to program 
administrators in planning interdisciplinary workshop activities. 

Vour response to this survey is anonymous. When your class has completed the 
questionnaires, they will be sent to the WAC Coordinator who will compile the 
data they provide. Your instructor will not read your responses until the 
beginning of spring quarter — long after you have gotten your grade. 

Thank you for your participation m this survey. 




Troy State University 
Main Campus 



-Troy State University 
in Montgomery 



-Troy State University - 
in Dothan/Fort Rucker 



Troy State University 
In Europe 



Writing Across the Curriculum 
End-of-the-Quarter Student Questionnaire 



Instructor 



Depart men t_ 



Course Title and Number 



Quarter 



Please answer the fc I lowing qu&stions objectively and thoughtfully. After you have 
circled your answers for Part I and Part II, record your responses on the 
machine-scored answer sheet also. 

Part I: Circle the letter that most nearly expresses your answer. 

A = excellent B = good C = average D = poor 



1. To what extent have writing assignments in this 
course helped you to learn course material'^ 

2. To what extent have writing assignments m this 
course helped you become a better writer*^ 

J. How clear was the connection between writing 
assignments and course objectives? 

4. How clear were instructions for writing 
assign^'nents'^ 

5. How c^ear were thp standards for evaluating 
writing assignments? 

6. How do you rate your own efforts to use writing 
for learning in this course'^ 

7. How would you rate your confidence in your 
;*'riting at the beginning of this course'^ 

8. How would you rate your confidence m your 
writing near the end of the course? 



B 



Part II: Plsase rate the value of the following types of writing and writing 
strategies to writing and learning in this course. If any of the items were not a part 
of your coursework , circle letter E. 

A = excellent B = good C = average D = poor E = not applicable 

9. Prewritmg activities (brainstorming, 
organizing, etc.) 

10* Revising. 

11. Feedbcirk from instructor. 

12. In-class feedback from peers. 




13. Speculative writing such as journals, logs, 
focused freewritmg, notebooks, etc. 



A 


B 


C 


D 


E 


A 


B 


C 


D 


E 


A 


B 


C 


D 


E 


A 


P 


C 


D 


E 


A 


B 


C 


D 


E 
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iC student Questionnaire 



Page 2 



Instructor Course Title and Number 

Part III: Please answer the questions below as objectively as posssible. H the 
space provided -for an answer is too small , please con<"inue your response on the back. 

1. Th? -following are writing assignments you have done in this course. 

Assignment (s) : 



Which assignment (s) did you -find most e-f-fective in terms o-f writing -for learning'^ 
Please explain why. (In this course you may have done one long assignment which 
you worked on cumulatively or -for which you wrote multiple dra-fts. H so, please 
describe its e-f -feet iveness in terms o-f writing and learning.) 



2. Were there any writing assignments that you perceived as being of little value 

to the course'^ Please explain. Would you recommend revising them or deleting them 
-from the course'^ 



Part IV: What is your overall assessment o-f wr ite-to-1 earn activities in this cour'se"" 



Please provide the -following in-format ion : 

Class: -freshman ^sophomore junior senior graduate student 

Major : 

Circle the -figures that indicate the approximate range o-f your 6PA on a tour-point 
seal e : 

1.0-1.5 1.6-2.0 2.1-2.5 2.6-3.0 3.1-3.5 3.6-4.0 

Have you taken the general studies English composition courses (English 101 and lOJT'' 
^no yes Where did you take these courses 

What grade do you eXpect in this course*^ C D F 



WRITING/LEARNING SURVEY 
Writing Across the Curriculum 



Your response to this survey is appreciated. It will provide an overall 
picture o-f University writing/learning practices -for the Writing Across the 
Cu'^riculuffl program and will enable the Writing Center sta-f-f to design programs 
that will meet the needs o-f your classes. Please return the completed -form 
to your department chairman. 



1. Which of the following intellectual activities would graduates of your 
Department or program be expected to perform on an entry-level job'^ 



observing details 
recording sequence of events 
reporting data objectively 
summarizing key points 
categoriz ing information 
giving directions 
evaluating work performance 
interpreting data 
making recommendations 
making comparisons 



defining terms 
drawing graphs 
f ol 1 owing format 
eiiplaining reasons 
analyzing parts 
supporting argument 
researching topics 
proof read i ng t ex t 
revising text 



Other (please specify) 



Please check the items listed below to indicate the types of writing tas^ s 
you require: 



essays 

critical reviews 

articlr? abstracts 

book or reading reports 

1 ab reports 

shor^t-answer quizzes 

essay ejiamination questions 

journals, notebooks, or 1 ngs 

resumes 

letters, memos 

recommenoat ion reports 



documen*:ed research papers 
annotated bibliographies 
short papers 
case studies 

personal observatir.i papers 

syntheses 

autobiographies 

research proposals 

grant or job proposals 

position papers 

periodic reports 



Other (please specify) 



Page 2 



3. What form of documentation do you require tor a documented research paper"* 

MLA (Modern Language Association) 

APA (American Psychological Association) 

CBE (Council of Biological Editors) 

The Chicago Manual of Style 

Turabian ( A Manual for Writers of Term Papers, Theses, and 

Dissertations ) 

Other (please specif/) 



4. Pi ease check the writing patterns you as^' students to use in your courses. 

process analysis (hc^ to do or how something is done) 

causal anal ysis (cause/etf ect) 

narration (personal experience, anecdote, autobiographies, etc.) 

description 

cl assif ication 

comparison/contrast 

persuasion (argumentation) 

definition 



Other (please specify) 



ERIC 
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WAC btudent Workshop Quest lonnaire 
Course Instructor Date 



Workshop Topic ^ Consultant 



1. What aspect (s; of tnis workshop did vou -find most useful 



2. Please share any suggestions that vou tee] would make the workshop better 
when it IS held again. 



3. Would you 1 li e further information on any aspect of the workshop topic^' 



Additional Comments : 



WRITING CENTER SURVEY 
Troy State University 



Take a few minutes to complete the questions below and add any additional comments. 

First, are you a freshman? sophomore? junior? senior? graduate student? 



PART ONE - ABOUT YOUR WRITING 

1. When you have an out-of-class writing assignment, when do you usually work on it? 

mornings 

afternoons 

evenings 

late at night 

2. Do you ever seek feedback or advice on your writing before handing it in? 

always 

usually 

only on long or difficult assignments 

very rarely or never 

3. If you do ask for help on a writing assignment, whom do you usually ask? 

instructor 

Writing Center tutors 

a classmate or someone familiar with the assignment 

a roommate or friend 

4. At what stage of the writing process do you usually seek help? 

pre-writing and planning content 

writing and revising drafts 

editing and proofreading 



PART TWO - ABOUT THE WRITING CENTER 

5. Approximately how many times have you visited the Writing Center*^ 

none 

one time 

two to five times 

more than five times 

6. What prompted you to come to the Center? (If you have never visited the Centor, please check the last 
item, "not applicable.") 

just curious or interested 

desperate for help! 

teacher referral 

suggestion of a friend 

not applicable 



Other: 



If you were referred or "told" to come to the Writing Center, how did that make you feel? (Check all 
items that apply. If you have never been referred to the Center, please check the last item, "not aopUcable;*) 

comfortable or relieved to get individual help 

uncomfortable or unsure of what to expect 

insecure about writing in general 

angry or upset 

not applicable 

What hours would you like the Center to be open? (Our current hours are Monday-Thursday, 8:00 to 
5:00; Friday, 8:00 to 2:00.) 

evening hours 

no change is necessary 

Would you be interested in visiting the Writing Center for help in some of the foUowing areas? (Check 
al^ that apply.) 

to prepare for the teacher competency exam 

to build vocabulary skills 

to practice writing for overall improvement 

to review basic grammar and mechanics 

to get tips on resume writing 

to review for the English Language Proficiency Test 

to review English as a Second Language 

to practice speech improvement 

Would you be interested in attending one-hour workshops on any of the following writing-related topics? 
(Check all that interest you.) 

thesis statement 

outlining 

lietter introductions and conclusions 

research paper documentation (APA, MLA) 

conquering commas 

basic grammar review 

annotated bibliography 

giants or job proposals 

bus'Pess letters and memos 

synthesis 

book review 

critiques 

progress reports 

abstracts 

position papers 



Additional comments or suggestions: 



THANKS! 



TSU PubiicaUona 122-073 




APPOINTMENT; 



"Sharpen your mind, not your pencil 



Center 



UNIVERSITY AVENUE 566-3000, Ext. 305 



3/ 
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You con stop by The Center 
anytime you need help or 
would liKe to shore some 
writing. If you like, you con meet 
with 0 tutor on o regulor basis. 
Th« Writing Center Is open from 
AiOO A.M. to 4t00 P.M. Monday 
through Thursday and from OtOO 
A.iA. to 2t00 P.M. on Friday. 

You may also coll oheod or 
drop in to moke on appoint- 
ment at a time convenient to 
you. If you cannot moke on ap- 
pointment, just coll us at 
566-3000, extension 305 and 
cancel. We will tr/ to notify you if 
on appointment must be 
changed. 




center 




J 
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Deor Student, 

Welcome to THE WRITING CENTER 
You moy hove been referred here by 
one of your instructors, or you moy 
hove found us on your own. In either 
cose, we ore here to help you. 

Writing is o port of our school lives 
Qnd our personol lives — yet it is not 
on eosy job for onyone. The pleosure 
comes when the job is over ond it is 
done well. 

Whether you hove o porogroph, 
essay, report, reseorch poper, or 
resume. The Writing Center con help. 

The Writing Center is o tutoring 
center for oil kinds of writing needs. Its 
staff consists of undergroduote ond 
groduote students os well os foculty 
All of the tutors ore good writers ond 
friendly critics who ore eoger to help 
you find woys to improve your 
writing. 




ERLC 




Just what can you expect fronn 
The Writing Center. Well, its 

NOT Q proofreading, 
rewriting, correcting service. 

NOT Q "we write it for you" 
arrangement. 

NOT a grading service. 

NOT a guarantee of better 
grades. 

NOT a 30-nninute nniracle 
cure. 

Instead, we offer friendly, 
connpetent assistance to help 
YOU improve YOUR work. But 
writing innprovement takes 
tinne. Therefore, 
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TO HELP US HELP YOU . . . 

come to The Center with os much in- 
formotion obout your ossignment os 
you con muster. Checls with your pro- 
fessor if you hove ony questions obout 
It. 

do not wojt till the lost minute. Bring 
your worl^ in eorly enough to oilow 
omple time to revise ond edit your 
worlf. 

do not settle for "I left The Center 
more confused thon when I went in." 
Speok out! Tell us if there is o problem. 

osl^ to chonge tutors if the visit wos 
unproductive or somehow "not right." 

give your writing ossignment ond 
your Center visit your best efforts. We 
promise to do the some. 

TO HE..r j^OU OUT, THE CENTER 
HAS . . . 

files full of helpful hondouts. 

vonous boolss you con checi^ ou:. 

dictionories ond other reference 
sources. 

oudio-visuol progroms. 

modules ond workshops on ospects 
of writing, 

friendly, competent tutors. 

two full-time instructors. 

Sincerely, 

THE WRITING CENTER STAFF 




The Writing Center is located on 
University Avenue adjacent to John 
M. Long HaH. The hours of operation 
during the fall, winter, and spring 
quarters are Monday through Thurs- 
day, 8O0 a,m. to 400 p.m. and Fri- 
day, 8:00 a.m. to 200 p.m. During 
the summer quarter the hours 
change to 8:0O a.m. to 4:00 p.m. 
Monday through Thursday. 




The Writing Center Is a component 
of the Student Development Project 
funded through a Title III grant for 
Strengthening Developing Institu- 
tions Program. 
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A highly quallfled staff of Instruc- 
tors and tutors Is available to assist 
you. 

A personalized program of study 
win be tfasigned to m'^t your r leeds. 

You can moKe an appointment by 
caWng 566-3000 extension 305 a 
by visiting The Center. 

The Writing Center Is op n to any 
Troy State University student, 
regardless of major or classiflcatloa 



SERVICES' 



Dicgnoses of students' writing 
A system o^ study tailored to the 
individual's needs 
F dparatior. for standardized 
English test or other tests with an 
English component 
Workshops which cover a variety 
of topics from comma problem 
cures to resum^ construction 
Writing experiences similar to 
those of Ihe classroorr, 
Techniques in writing the 
research paper 

Project Success, a special 
summer program to prepare 
students for college-level writing 
courses 





Multiple modes of 'nstructlon are 
available In The Center. We have 
the latest audio-visual equipment 
arxj programs, as well as self -paced 
materials. 

Small group Instruction, as well as 
one-to-one tutorial sessions, can be 
arranged. 
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rue i>ase in writing 
comes {fom art, not chance, 
As those move easiest 
wfto have learned to dance. " 

Alexander Pope 



RESOURCES: 



Handouts on topics 
such as these: 



How to Prepare for and Take 
ExAminA tions 

How to Improve Your 
VocabuiAry 

How to Write Clearly 



Handbooks 



MLA Handbook for Writers of 
Research Ptipers, 2nd ed. 

Publication Manual of the 
American Psychological 
Association, 2nd ed. 

The Elements of Style, Struak 
& White. 




am never 



<*s clear about 
any matter as when 
I have just finished 
writing about it." 



James Van Allen 
(physicist) 



Troy State University 
Troy, AL 36082 



rSU Publiwiont t2f'040 
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MAKING AN 
APPOINTMENT: 



WELCOME: 



Do you need help with writing^ Are 
you expenencing wnter's block? 

For individual atten- 
tion, call the 
Writing Center. 



You may need to come to us with only 
an occasional difficulty, but if you often have 
a hard time writing, you can work in tht 
Center regularb . We can supplement a course 
you are taking or create a program geared to 
your individual needs. 



WHAT WE DO: 



Some students think they can drop off 
papers for us to edit That 's not how we work 

What we do is give you an appointment 
with a tutor who will help you to say what you 
want to say For example 



^Bp^^^S^ Gather information 

Le\elop. clarify, organize 
ideas 

Summarize 
Document 

Edit (correct punctuation, 
spelling and grammar) 

We serve all writers — from skilled to 
basic — and we provide assistance to intema- 
I'onal students. 



Sometimes you can walk in and find 
a tutor tree, but you'll be more certain of get- 
ting help if you call for an appointment a day 
or so ahead Arrange your appointment for 
at least a day before the paper is due because 
you will need time afterwards to revise it. 

When you come to the Center, bring 
a copy of your assignment and a draft of your 
paper (It doesn't matter if the draft is rough, 
and It needn't be typed.) 

This may sound like a lot of work 
Writing IS work (And pleasure too^) But an 
experienced tutor can save you the un- 
necessary effort of a hit-or-miss method 
What's more, you may produce a paper you 
are proud of and one your instructor will be 
glad to read 



LOCATION 
University Avenue 

TELEPHONE 
566-5000. extension 305 



HOURS 

8 00 - 5 00 M-Th 
8 00 • 2 00 P 
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